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Education for a New World

Editor’s NOTE: Now that the new school year is on our doorstep, I chose to focus this issue
on the role of education as a tool for social transformation. With this in mind, I would encour-
age you to access the Forcing Change archives and download the following editions; Volume
1, Issue 9 - “Education for Indoctrination: UNESCO and Seven Complex Lessons,” and Vol-
ume 1, Issue 3 - “Educating for Global Citizenship.”

Please keep in mind that education for social change transcends the IndeXz
school system - it has become a culturally embedded reality, impact-
ing media and entertainment, churches, government programs, busi- Assault, P2
ness practices, and law. In other words, we need to be alert and wise
to the changes taking place both in school settings and society as a
whole. And we need to be tactful and truthful in our response to the | Spcial Change, Par
worldview challenges.

Quotes, P20

Carl Teichrib, Editor.
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Assaults on Faith and Family:
Parental Rights, Mandatory Training, and Re-Education

Note: This is a combination of articles by my friend, Berit Kjos. They were originally penned a
few years ago. Nevertheless, the information is as important today as when first published.

By Berit Kjos (www.crossroad.to)

“...some opponents of Humanism have accused us of wishing to overthrow the tradi-
tional Christian family. They are right. That is exactly what we intend to do.”
— The British Humanist Association, 1969.!

“...if you give me any normal human being and a couple of weeks, ...I can change his
behavior from what it is not to whatever you want it to be.... I can turn him from a
Christian into a Communist... We can control behavior.”

— Psychology Professor James McConnell, 1966.

“The child shall have the right to freedom of expression; this right shall include free-
dom to seek, receive and impart information and ideas of all kinds, regardless of fron-
tiers...”

— UN Convention on the Rights of the Child3

“Beware lest anyone cheat you through philosophy and empty deceit, according to
the tradition of men, according to the basic principles of the world, and not according
to Christ.”

- Colossians 2:6-8

Don’t be deceived! The twenty-year-old plus, United Nations Convention on the Rights of the
Child (CRC), has little to do with personal rights. It has everything to do with changing values
and undermining the traditional family. Since it transfers parental authority to the state, Christian
children are legally free to reject safe family guidelines. The state will back their choice! As Hil-
lary Clinton wrote back in the nineties, /¢ Takes a Village!

This process started long ago. Its milestones include the birth of the United Nations in 1945 and,
starting in 1948, its consultative relationships with the new World Federation for Mental Health.
The Federation’s founding document, Mental Health and World Citizenship, exposed the mind-
changing agenda behind the social sciences:

“Studies of human development indicate the modifiability of human behaviour
throughout life, especially during infancy, childhood and adolescence... Social institu-
tions such as family and school impose their imprint early... It is the men and women
in whom these patterns of attitude and behaviour have been incorporated who present
the immediate resistance to social, economic and political changes.”
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The CRC is designed to erode that resistance!

For example, its Article 14 tells parents to “re-
spect the right of the child to freedom of
thought, conscience and religion.” That might
make sense if parents were free to teach them
safe moral and spiritual boundaries. But it spells
disaster in today’s boundary-free culture, which
bombards our children with promiscuous, por-
nographic and pluralistic suggestions and im-
ages.

Article 14 includes this qualification:

“Freedom to manifest one’s religion or
beliefs may be subject only to such limi-
tations as are prescribed by law and are
necessary to protect public safety, order,
health or morals, or the fundamental
rights and freedoms of others.”

But who are those “others” that need protec-
tion? All who despise the Bible and are offended
by moral standards? That’s already happening!
As one school administrator warned a student:
“Leave your faith in the car.””

Article 15 grants children the right to “free-
dom of association,” while Article 16 forbids
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“interference with his or her privacy... or correspondence.” Their freedom to choose would fling
the doors open to every lewd kind of literature, texting, and internet communications.

Notice the strange twist. With ratification of this Convention, the state terminates parental rights
to set wise boundaries and maintain moral standards. It “frees” children to follow their new pied
pipers into a world of corruption, group thinking, and government control. Meanwhile, Christian
children lose their traditional right to express their faith, since Christian beliefs and values are too

divisive for today’s changing world.

This heartbreaking process is illustrated by a Canadian family. Since Canada has ratified this
Convention on the Rights of the Child, it must conform to United Nations’ standards. [Editor’s
Note: When a nation binds itself to an international treaty, such as the Convention on the Rights of
the Child, that nation technically and legally obligates itself to the furtherance of that mandate].

“The father had ordered the daughter... to remain off the Internet. She didn’t, chatting
on websites her father had tried to block and then posting ‘inappropriate’ pictures of

herself online, using a friend’s Internet portal. As punishment, the father refused to let
her go on a scheduled school trip, so the 12-year-old went to Canada’s judicial system
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to get her way... [she] had access to the courts using a court-appointed attorney repre-
senting her in her parents’ custody dispute.”®

“Quebec Superior Court rejected the Gatineau father’s appeal of a lower court ruling
that said his punishment was too severe for the wrongs he said his daughter commit-
ted. The father is ‘flabbergasted’.”’

Such biased verdicts complement the deceptive language in the UN’s celebrated Universal Dec-
laration of Human Rights. Notice how it parallels the CRC: Its Article 18 guarantees “the right to
freedom of thought, conscience and religion.” And Article 19 affirms “the right to freedom of
opinion and expression...” But Article 29 warns that: “these rights and freedoms may in no case
be exercised contrary to the purposes and principles of the United Nations.”

In other words, UN “rights” won’t be granted to those who disagree with its goals. They in-
clude:

* A New World Order ruled by unelected globalists with a socialist agenda
* The end of national sovereignty, absolute truth and the traditional family
* Social solidarity and spiritual pluralism purged of “divisive” Christian values.

* A communitarian network of partnerships between three sectors: (1) government, (2) busi-
ness, and (3) social. The latter includes community organizations, churches, families, etc.
In this unequal partnership, the government becomes the controlling “partner.” It would set
the standards, measure (assess) compliance, reward group “progress,” and punish resisters.

This agenda may sound good to utopians that put their hope in global change — and who ignore
the duplicity of today’s powerful and pragmatic globalist change agents. Today’s clever disinfor-
mation “speaks” louder than the truth, especially to listeners trained to follow feelings rather than
facts!

So it’s not surprising that “double-speak” is central to UN propaganda. UNESCO’s Declaration
on the Role of Religion is a good example. It calls for tolerance and dialogue - but shows no toler-
ance toward Christianity. Its unchanging truths simply don’t fit UNESCO requirements:

“We will promote dialogue and harmony between and within religions... respecting
the search for truth and wisdom that is outside our religion... We call upon the differ-
ent religious and cultural traditions to join hands... and to cooperate with us.”3

The word “cooperate” is a benign way of saying “submit to the new global standards.” And any
substandard results of that “search for truth” would soon be silenced by today’s ever-present dia-
lectical “group-think.”
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No Room For Resisters

The CRC brings this interfaith agenda right into our homes and schools. Following the UN pat-
tern, its promised “rights” are reserved for those who embrace its socialist, anti-Christian values.
The Preamble sets the stage:

“Considering that the child should be fully prepared to live an individual life in soci-
ety, and brought up in the spirit of the ideals proclaimed in the Charter of the United
Nations, and in particular in the spirit of peace, dignity, tolerance, freedom, equality
and solidarity...”

Each of the CRC Articles listed below either opens the door to justify action by the State, or to
impose global values as a replacement to Bible standards.

ARTICLE 3. “...ensure that the institutions, services and facilities responsible for the care or pro-
tection of children shall conform with the standards established by competent authorities...”

ARTICLE 9. “...a child shall not be separated from his or her parents against their will, except
when competent authorities subject to judicial review determine, in accordance with applicable
law and procedures, that such separation is necessary for the best interests of the child...”

Author’s NOTE: Under Article 9, might faith in God’s unchanging Truth be considered incom-
patible with those “best interests”?

ARTICLE 12. “...assure to the child who is capable of forming his or her own views the right to
express those views freely in all matters affecting the child, the views of the child being given due
weight in accordance with the age and maturity of the child.”

ARTICLE 17. “States Parties recognize the important function performed by the mass media and
shall ensure that the child has access to information and material from a diversity of national and
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international sources, especially those aimed at the promotion of his or her social, spiritual and
moral well-being and physical and mental health. To this end, States Parties shall...

(c) Encourage the production and dissemination of children’s books...

(e) Encourage the development of appropriate guidelines for the protection of the child from in-
formation and material injurious to his or her well-being.”

Article 17 is infused with many troubling points. First, the reference to “spiritual and moral well-
being” is based on politically correct, not Christian, values. Second, in the dissemination of chil-
dren’s books, what kind of message will be paraded? Today, most popular children book books
immerse the reader in suggestions, images, beliefs and values that clash with Christian values. Fi-
nally, what material will children be protected from? Might those “injurious” materials include the
Bible? Missionary stories? Traditional history books or other information that could clash with
UN ideology? Probably!

Since the goal is change — establishing a New World Order — any hindrance to that vision is al-
ready censored in public schools. The Globalist Elite have no tolerance for the America we have
treasured!

Editor’s Note: The message conveyed by Berit extends beyond America’s boarders. Group think,
collective action, political correctness, a global ethic, and top-down management have become
dominant themes throughout much of the Western World — where, in the past, Biblical ethics and
morality, individualism and responsibility, free enterprise, and traditional families have provided
the backbone for strong communities and nations.

Inciting Hatred For Resisters

This socialist revolution reminds me of the anger that followed the 1996 Oklahoma bombing.
Day after day, the media’s accusing pens pointed to suspected foes of American togetherness —
those whose “enraged rhetoric” had created a national “climate of hate and paranoia.” They
ranged from “rabid” radio hosts and “extremists” to concerned Christian parents. “Their coali-
tion,” wrote 7ime, “included well known-elements of far-right thought: tax protesters, Christian
homeschoolers, conspiracy theorists... and self-reliant types who resent a Federal Government
that seems to favor grizzly bears and wolves over humans...”’

Apparently, the controversial report from the Department of Homeland Security was simply the
latest expression of the socialist agenda. Do you remember its amazing report on ‘Right-wing Ex-
tremism?’ It suggests that economic woes, “the return of military veterans” and “individuals that
are dedicated to a single issue, such as opposition to abortion or immigration”!? could lead to the
“emergence of terrorist groups” and violence.

Notice what’s happening. In spite of their call to unity, our socialist leaders are stirring up divi-
sion. That’s because this intentional vilification of ordinary, peace-loving Americans serves a use-
ful purpose.

Hitler understood the importance of social division as a mechanism for cultural change. He, too,
was determined to separate followers from resisters, and in the process he solidified the National
Socialist worldview.
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Remember what he wrote in Mein Kampf:

“The art of truly great popular leaders in all ages has consisted chiefly in... concen-
trating always on a single adversary... It is part of a great leader’s genius to make
even widely separated adversaries appear as if they belonged to one category...”!!

[Editor’s Note: By branding critics as “saboteurs of progress,” it allows change agents to rally
emotional support against “resisters.” This, in turn, places enormous pressure on opponents. Their
voices become marginalized as the collective will of the people - shaped by the new worldview -
no longer tolerate the “old values.” In the case of Hitler’s Germany, Mao’s China, and Lenin and
Stalin’s Soviet Union, “resisters” become silenced for the general good of the new order. ]

The Convention on the Rights of the Child is an invitation as well as a curse. It would “free” our
children and grandchildren to be World Citizens, immune to the call of God and traditional paren-
tal values. But for those who refuse to compromise, it spells the end of freedom. Ordinary Ameri-
cans are demonized as an enemy, while the actual enemy has become a friend. Thomas Sowell
said it well:

“While the rest of us may be worried about violent Mexican drug gangs on our bor-
der... the Director of Homeland Security is worried about ‘right-wing extremists.’
...[S]omehow they just know that you right-wingers are itching to unleash terror
somewhere...

So-called ‘honor killings’ by Muslims in the United States... does not seem to
arouse any concern by the Department of Homeland Security... When it comes to the
thuggery of ACORN... the Department of Homeland Security apparently sees no evil,
hears no evil and speaks no evil.”!?

Saving The Earth

Article 29 of the Convention on the Rights of the Child states: “...the education of the child shall
be directed to... (¢) The development of respect for the natural environment.”

That vision could be good if it wasn’t wrapped in a political and spiritual agenda. But countless
environmental and religious groups are now sharing their strategies for a new earth-centered ide-
ology. Many so-called churches are persuaded that green religions are more beneficial than the
“obsolete” certainties of the Bible. Al Gore leads the way. Ponder this quote from Earth in the
Balance:

“The richness and diversity of our religious tradition throughout history is a spiritual
resource long ignored by people of faith, who are often afraid to open their minds to
teachings first offered outside their own system of belief. But the emergence of a
civilization in which knowledge moves freely and almost instantaneously throughout
the world has... spurred a renewed investigation of the wisdom distilled by all faiths.
This panreligious perspective may prove especially important where our global civi-
lization’s responsibility for the earth is concerned.” (pages 258-259)
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Mocking truth is a sign of our times, and “fear” has become a common accusation against us.
Yet, of all the world’s people, Christians have the least reason to fear. For our sovereign God
reigns — all the more in the midst of today’s unholy changes:

“...in all these things we are more than conquerors through Him who loved us. For |
am persuaded that neither death nor life, nor angels nor principalities nor powers, nor
things present nor things to come, nor height nor depth, nor any other created thing,
shall be able to separate us from the love of God which is in Christ Jesus our Lord.”

- Romans §:37-39

Meanwhile, “Be strong in the Lord and in the power of His might. Put on the whole armor of
God...” - Ephesians 6:10-12

Mandatory Training

“The bourgeois family will vanish... Do you charge us with wanting to stop the exploita-
tion of children by their parents? To this crime we plead guilty. But, you say, we destroy
the most hallowed of relations, when we replace home education by social. And your edu-
cation! Is not that also social, and determined by the social conditions under which you
educate...? The Communists have not invented the intervention of society in education;
they do but seek to alter the character of that intervention...”

— Marx and Engels, Communist Manifesto.!3

“John Dewey wrote... that the Bolsheviks were engaged in ‘a most interesting so-
ciological experiment...” using progressive educational ideas and practices to ‘coun-
teract and transform... the influence of home and Church’.”

— Dr. Dennis Cuddy.!4

“Years before he had inflicted... dialectical materialism on a long-suffering world,
Marx called for what had to be accomplished — the ‘ruthless destruction of everything
existing.” That destruction would wipe out religion, the family, morality... and every-
thing that made Western civilization... The seemingly modest instrument was the
[Frankfurt] Institute of Social Research... dedicated to neo-Marxism.’

...the greatest harm came when the Frankfurt School decamped to America, courtesy
of John Dewey and Columbia University.”

- Cry Havoc."

Remember that proverbial frog in a pot of water? It finally died, since it didn’t notice the slow-
rising heat.

Few saw the early signs of the Neo-Marxist ideology that has invaded our schools and universi-
ties. But back in Teddy Roosevelt’s day, who would have guessed that a major goal of John
Dewey’s “progressive education” was to weaken the traditional family, trade freedom for collec-
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tivism, and replace Christianity with an evolving form of
“spiritual” solidarity?'

In his 1908 article, “Religion and our Schools,” Dewey
wrote that “dogmatic beliefs” were “disappearing.” Decades
later, while presiding over the American Humanist Associa-
tion, he co-authored the 1933 Humanist Manifesto. Notice
how his words reflect today’s emerging churches?

“Any religion that can hope to be a synthesizing and
dynamic force for today, must be shaped for the needs
of this age. To establish such a religion is a major ne-
cessity of the present.”!”

John Dewey, the Father of
Progressive Education

Fast-forward to the 21st century. The ever-present dialectic
process now reigns in churches as well as schools. And in cities across America, Alinsky-trained
“community organizers” work side-by-side with students doing their “service-learning” from
coast to coast. Meanwhile, Christian families face rising opposition. For example,

“A 10-year-old homeschool girl described as ‘well liked, social and interactive with
her peers, academically promising and intellectually at or superior to grade level’ has
been told by a New Hampshire court official to attend a government school because
she was too ‘vigorous’ in defense of her Christian faith. The decision... reasoned that
the girl’s ‘vigorous defense of her religious beliefs to [a court assigned] counselor
suggests strongly that she has not had the opportunity to seriously consider any other
point of view.’...

...a guardian ad litem [assigned to represent the interest of the child] concluded the
girl ‘appeared to reflect her mother’s rigidity on questions of faith’ and that the girl’s
interests ‘would be best served by exposure to a public school setting’ and ‘different
points of view at a time when she must begin to critically evaluate multiple systems
of belief... in order to select, as a young adult, which of those systems will best suit
her own needs’.”!?

Did you catch that? The court tells us that this Christian girl — an excellent student — does not
have the right to “choose” which religion best “suits her own needs” until she has examined many
other “systems of beliefs.” Only as “a young adult” would she know enough about the world’s
diverse religions to choose a suitable system.

Would that rule apply to Muslim children? Buddhist children? Hindu children?

b (13

Of course not! In today’s “progressive” global culture, the “enemy” is Christianity. Other relig-
ions are protected. After all, they are essential to the new vision of “unity in diversity.”

You see, today’s change agents consider Biblical Christianity a major obstacle to global solidar-

ity. And nothing erodes Christian values more effectively than immersion into small groups led by
trained facilitators who guide the diverse members toward a pre-planned unity of heart and mind.
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The Marxist Practice of PRAXIS

But there’s more to this manipulation. The path to pluralism calls for a strategic blend of group
consensus [an evolving THEORY] and collective PRACTICE: active immersion into a commu-
nity with diverse social and moral values. Such “service-learning” has become a norm in schools,
colleges, and service organizations everywhere.

Based on Hegelian dialectics, Marxist ideology, and Antonio Gramsci’s gradualism, this ma-
nipulative process spread around the world during the 20th century. Its blend of an evolving con-
sensus or THEORY and collective PRACTICE would be called PRAXIS. It would seal the new
lessons in “open” minds, while undermining all forms of traditional certainties. It would shift the
public mindset from the solid rock of Truth and facts to the shifting sands of collective opinion.

Karl Marx first mentioned PRAXIS in 1844. According to the double-speak of the Encyclopedia
of Marxism, it’s “just another word for practice in the sense in which practice is understood by
Marxists.” And according to various Marxist documents, Marx saw it as the continual interaction
of “theory-and-practice, in which neither theory nor practice are intelligible in isolation from the

other.”!?

In other words, the group must continually confirm its evolving theories with corresponding
practice. Its members must be ready to compromise for the sake of consensus (the evolving
THEORY), and then PRACTICE its new views through some kind of group action or service —
followed by a time of group REFLECTION. The process is repeated again and again, ad infini-
tum.

Not all groups fit this mold. Many Christian groups are grounded in facts, truth and certainty.
They seek God, not change! They act on His Word, not popular opinions. Their hope cannot be
quenched by the world’s changing opinions: “This hope we have as an anchor of the soul, both
sure and steadfast...” Hebrews 6:19

The Marxist View of Christianity — The “Religion” of His Time

To Karl Marx (pictured on right), Christianity was detest-
able! He hated it! And since its various expressions had pe2
spread throughout Europe, it had to be eradicated. So, in his ~
Critique of Hegel s Philosophy of Law, he wrote,

“Man makes religion, religion does not make man...
Religion is the sigh of the oppressed creature, the
heart of a heartless world, just as it is the spirit of
spiritless conditions. It is the opium of the people.”2°

From a Communist perspective, it makes sense. But from a
Biblical perspective, it’s nonsense! Marx believed in contin-
ual change. Christians believe in unchanging Truth, which
clashes with that dialectical progression. Christianity can’t
be squeezed into the Marxist revolutionary process. Nor can
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Marxism fit into God’s churches without perverting both Truth and faith. The two are incompati-
ble!

The Encyclopedia of Marxism rationalizes the word “absolute” to fit its evolving theories:

“...the progress of knowledge never comes to an end, so the absolute is relative.
However, even a relative truth may nevertheless contain some grain of the whole ab-
solute truth, so there is an absolute within the relative.”?!

This distinction is important. Apart from God’s unchanging Truth, there is no concrete hope or
certainty to stand on, because man’s unending desire to redefine reality knows no bounds. Few
examples are more disturbing than the distortions of God’s Word in today’s postmodern churches.

Training our Youth in Marxist Praxis

An Internet survey of American colleges will quickly expose the acceptance and popularity of
Praxis. Take the University of Wisconsin. Its page on “Service Learning Pedagogy” sounds inno-
cent enough. It seems to reflect the Christian tradition of loving and serving the poor and needy,
but it actually fits right into the Marxist formula for change: Facilitated Dialogue (establishing a
pre-planned, transformational OBJECTIVE) or THEORY + PRACTICE (practical experience that
changes values) = PRAXIS. Its website affirms this process:

“The process of critical reflection is an essential element of service learning. It en-
hances student learning by connecting the service and the academic experiences. It
links THEORY with PRACTICE.”??

The real purpose is calculated change. Whether the students’ assignment involves homeless
shelters, drug and addiction issues, community organizing, medical care, or environmental issues,
they will be led toward emotional involvement with those who “hurt,” be they humans, animals or
a “fragile earth.” They learn to evaluate reality through subjective feelings, which can easily be
manipulated. Like the students in the infamous Clinton’s Governor School, they are trained to see
life from an irrational — often a revolutionary — perspective.

When students are immersed in morally “diverse” contexts that mock Biblical values, they
are likely to emerge with a disturbing familiarity with unforgettable corruption. They learn to
“tolerate” practices that mock our God, empathize with those who face the painful conse-
quences of bad choices, and accept social evils as a normal condition.

The actual transformation in student values will usually be measured by assessments done be-
fore and after each service-learning experience. These assessments are key to documenting the
effectiveness of the program. The website for Minnesota State Colleges and Universities shows
the significance of “reflection” and “assessments:

“Service-learning is not volunteerism. Reflection allows students to think critically
about their experience, including how the experience affected them emotionally and
how their values may have changed... Student assessments may include pre-service
and post-service assessments...”?3
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This transformational strategy may sound kind and compassionate to its numerous supporters,
but it virtually immunizes most participants against God’s moral guidelines. And those who don’t
flow with the changing values will pay the high cost of low assessments and poor grades.

Julea Ward, a Christian student at Eastern Michigan University, was expelled from graduate
school “for not affirming homosexual behavior as acceptable.”?* Though she wasn’t involved in
formal “service-learning,” she illustrates the general university attitude toward Christian values.

This seductive PRAXIS is now the norm in “service learning” programs from elementary
schools through college — and on through adulthood. With President Obama’s universal service
plans, and the Serve America Act as a plank, generations will be exposed to manipulative, mind-
changing experiences.

Redefining Rights and Freedom

The 10-year old girl mentioned earlier illustrates a battle that has raged in Germany since the
days of Hitler: Should parents have the right and authority to raise their children according to
their Christian faith? The Convention on the Rights of the Child was designed to end that right in
America and elsewhere. Of course, in modern Germany, parents never had such a right:

“A critical hearing is scheduled in Germany in that nation’s war against
homeschoolers to determine whether a family can continue to control the education
of its high-performing son, 14. ...the Schmidts have been fined about $18,300 for
homeschooling, and since they are unable to pay all of the fines, they have been sub-
jected to a government lien on their home. ‘Testing [of] both children showed that
they have extraordinary academic abilities... The tests also showed the children to be
socially competent. This is critical as the Germans still hold to the disproven belief
that homeschool children are socially retarded.’...

Several hundred families are believed to be homeschooling in Germany. Virtually
all are in some type of court proceeding or living underground. One family even fled
to the U.S...

...one of the first acts by Adolf Hitler when he moved into power was to create the
governmental Ministry of Education and give it control of all schools and school-
related i1ssues... In 1937, the dictator said, ‘...we have set before ourselves the task of
inoculating our youth with the spirit of this community of the people at a very early
age... And this new Reich... will itself take youth and give to youth its own education
and its own upbringing’.”?’

Like persecuted Christians around the world, we must make a choice: will we please the world
and follow its ways — or please God and follow His Way? Since America is rapidly embracing
Neo-Marxist ideals, Christians who refuse to conform may soon reap the wrath of the world.

Please stay alert to this transformation. The pressure to compromise our Biblical values starts in
elementary school or earlier. Once the anchor to Truth is torn away, most young minds will flow
with the strongest currents. Dear friends, don’t let go of that anchor! Warn your children! And
train them to trust, follow and “abide” in our wonderful Shepherd.
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Re-Education

“The purpose of education and the schools is to change the thoughts, feelings and ac-
tions of students.”

— Benjamin Bloom.?¢

“As the home and church decline in influence... schools must begin to provide ade-
quately for the emotional and moral development of children... The school... must
assume a direct responsibility for the attitudes and values of child development. The
child advocate, psychologist, social technician, and medical technician should all
reach aggressively into the community, send workers out to children’s homes...”

— Joint Commission on Mental Health of Children.?”

“A proposal for new social studies curriculum in Texas public schools removes a
mention of Christmas in a sixth-grade lesson, replacing it with a Hindu religious fes-
tival...”

— Houston Chronicle.?8

“...the breakdown of traditional families, far from being a ‘crisis,’ is actually a... tri-

2 9

umph for human rights against ‘patriarchy’.
— UN Population Fund leader.?’

The traditional Christian family has been a continual obstacle to the globalist vision of solidar-
ity. And for over sixty years, the United Nations and its mental health gurus have fought hard to
eradicate those old “poisonous certainties” that stood in their way. They seem to be gaining
ground!

Since Hitler outlawed homeschooling about 70 years ago, German parents have faced the harsh-
est battles. Now other nations are catching up. Notice the government attitudes in the following
examples:

“A critical hearing is scheduled in Germany in that nation’s war against homeschool-
ers to determine whether a family can continue to control the education of its high-
performing son, 14... ‘One of the fundamental rights of parents is the right to educate
their children according to the dictates of their own religious beliefs’.”3?

That “fundamental right” is fast being replaced by government-defined “community” or “collec-
tive rights.” The fact that those homeschooled children have “extraordinary academic abilities”
and are “socially competent” doesn’t matter. Today’s rising global system doesn’t want “compe-
tent” Christian leaders. Not in Sweden, not in America — not anywhere!

“A North Carolina judge has ordered three children to attend public schools this fall
because the homeschooling their mother has provided over the last four years needs
to be ‘challenged.’ The children, however, have tested above their grade levels — by
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as much as two years... The judge... explained his goal ...to make sure they have a
‘more well-rounded education.’ ...the judge also said public school would ‘prepare
these kids for the real world and college’ and allow them ‘socialization’.””3!

Such socialization tactics “worked well” in the Soviet Union. Based on the Marxist/Hegelian
dialectic process, they include collective thinking, manipulative peer pressure, denial of absolutes,
shameless “tolerance” for immorality, and irrational intolerance for contrary views.

The results can be disastrous. Students trained to scorn God’s guidelines and conform to the
crowd are anything but free. Most are soon driven by evolving new notions that undermine all
truth and certainty. Loosed from moral constraints, many are bound by their own lusts, obses-
sions, and (ultimately) despair.

A Model School for Future Leaders

Bill Clinton’s “Governor’s School” — one of many across America during the eighties — demon-
strates the tragic results. For six weeks each summer, it isolated selected Arkansas high school
students from the outside world and immersed them in liberal ideology, sensual literature, group
dialogue, and mystical thrills — both real and imagined.3?

“Students do me a favor,” urged author Ellen Gilchrist, a guest speaker at the school. “Totally
ignore your parents. Listen to them, but then forget them. Because you need to start using your
own stuff, your real stuff that you have.”33

Her aim was to free students from “obsolete” family val-
ues, not promote personal independence. They must reject
the old ways and become “open-minded” — ready to accept
the unthinkable practices that would bombard their minds.

By the time they left the Governor’s School, their uto-
pian dreams seemed more real than the actual world. Like
the planned results of Soviet brainwashing, they had been
weaned from truth, facts and reality. With seared con-
sciences, new ideals, and volatile emotions, they would
now face the old world they had left behind only six weeks
earlier.

The Marxist change agents behind this transformation
are too numerous to list, but behavioral psychologist Kurt
Lewin gives us a simple formula. Linked to infamous psy-
chological research institutes in London (Tavistock) and
Germany (Frankfurt Institute), Lewin moved to America
when Hitler began his reign. His influence spread through
MIT and other universities, then paved the way for “sensi-
tivity training” and the formation of National Training
Laboratories that would prepare transformational tactics
and textbooks for public schools.
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Lewin outlined his program with a 3-step formula:

*  UNFREEZING minds: Questioning the old ways through facilitated dialogue, peer pres-
sure, and group “experience” — real or imagined.

* MOVING the students to the new level: Using cognitive dissonance (mental, moral and
emotional confusion), peer pressure, and manipulated consensus to loyalties from the old
ways and to the new.

*  FREEZING group minds on the new level: The new views become the norm. They feel
good! The old views become offensive as well as wrong!3*

For the students, the transition back to reality — to home, family and normal life — was painful.
For some it was lethal.

“When I came back home, I sort of wrote a suicide note to myself,” confessed LeAndrew Craw-
ford. “Not actually wanting to kill myself, but wanting to kill the reality of what society had been
teaching me for so long... I was totally down, because my family just didn’t feel like my family...
I didn’t want to be back.”[See footnote 33]

Brandon Hawk did kill himself within a year. Hearing about his death, other concerned parents
contacted Brandon’s parents.

“They see the same thing in their kids that we saw in Brandon,” the father explained. “They just
sort of walk off and leave the family.” [See footnote 33]

But Brandon wasn’t the only one who chose death rather than life. After the third suicide, the
Joint Interim Education Committee of the Arkansas legislature held hearings that exposed some of
the problems. Perhaps the most revealing testimony came from Brandon’s mother, who read from
her son’s log. In his first entry, he wrote,

“‘Moms are the best people around, and my mom is the best mom on earth.” But three
weeks later, he wrote: ‘My mom is so closed minded I feel like we will have a stand-
off soon over issues.” And his final entry stated: ‘After I came back from the [three-
day, July 4] break, my friends and I could tell that we had suddenly been transformed
into free thinkers’.” [See footnote 33]

Another mother testified that, “My son came back from Governor’s School and his favorite line
was ‘There are no absolutes; there are no absolutes.” [See footnote 33]_

It didn’t take long to change the students’ minds and hearts, did it? Yet few teachers or par-
ents are aware of this subversive agenda.

Back in 1982, Professor Benjamin Bloom, an internationally known behaviorist, defined “good
teaching” as “challenging the students’ fixed beliefs and getting them to discuss issues.”3>
(Sounds like Kurt Lewin, doesn’t it?) He added,

“The evidence collected thus far suggests that a single hour of classroom activity un-
der certain conditions may bring about a major reorganization in cognitive as well as
affective (attitudes, values and beliefs) behaviors.”3¢
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The most revealing evidence that this scheme really “works” comes from those who participated
in the Clinton’s Governor’s School. In light of today’s rapid changes, it makes sense to remember
their testimonies as recorded in the documentary video titled 7he Guiding Hand:

1. ISOLATE STUDENTS FROM TRADITIONAL FAMILY VALUES

“For the six weeks ... they are not allowed to go home except for July the Fourth. They are
discouraged from calling home.... They can receive mail but they are encouraged to have
as little contact with the outside world as possible.” (Shelvie Cole, Brandon’s mother)

“I felt that I needed not to talk about it. I don’t know why. Maybe because we were sup-
posed to stay here and the fact that we couldn’t leave... No one... who had gone before
would talk to me about it.” (Kelli Wood, former student)

The “effectiveness” of such mandatory separation may help explain why (1) educational change
agents want to put 3-year-olds in pre-school programs and (2) why “Obama says American kids
spend too little time in school.”3’

2. REINFORCE NEW LIBERAL, ANTI-CHRISTIAN VALUES

“We watched movies like Harvey Milk. We learned about gay life — those things that your
parents say, ‘This is wrong... You shouldn’t see this type of thing because, hey, that’s just
not right...”* (LeAndrew Crawford, former student)

“[The instructors] tear down their authority figure system and... help establish another
one... They convince the students that ‘You are the elite. The reason why you’re not going
to be understood when you go home — not by your parents, your friends, your pastor or
anybody — is because you have been treated to thought that they can’t handle.” ...[This]
intellectual and cultural elitism gives them the right... to say, ‘We know better than you’.”
(Mark Lowery, former director for Governor’s School publicity)

3. EMPHASIZE FEELING-CENTERED (affective, not cognitive) TEACHING:

“Rather than learning what 2 and 2 equals, they would be asked what they feel about 2+2.
Right now we have a move going on in our Arkansas schools called restructuring, where
they are trying to get away from more objective, substantive learning into this subjective
area of feelings.” (Mark Lowery)

“You would think that there would be some academic challenges... getting ready for col-
lege... The main textbook that I remember from there is a book called Zen and the Art of
Motorcycle Maintenance and the book is totally Hindu religion defined.” (Steve Roberts,
former student)
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4. SHAPE A PERSONAL, ALL-INCLUSIVE SPIRITUALITY:

“A lot of places... even Christian camps, you get that stress about ‘What am I doing
wrong?’ ... There it was like, hey, I can talk to God! Me and God are one, the world is
one... Jump up and down, you know, just twirl around.”

“It was kind of like that Baha’i idea. How you have Islam, Baha’i, Muslim, Christianity...
They’re all different kinds of trees, but underneath, its root system grows together [and] is
the same god.” (Steven Allen, student)

5. INSTILL THE TARGET BELIEFS - A ‘NEW’ SOCIAL AND POLITICAL AGENDA:

The next quote fits Bill Clinton’s experience. He was selected as a potential future leader — a
Rhodes scholar — worthy of the required indoctrination:

“I think the whole intent of the Governor’s School in taking 350 - 400 students per sum-
mer, is to pick out the four, five or six students that could be political leaders and then to
mold their minds in this more liberal and humanistic thinking... [T]o be considered intel-
lectual... you have to be a liberal thinker...” (Mark Lowery, former director)

“They’re bringing a political agenda in the guise of academic excellence... It was some-
thing that was well orchestrated, well organized, it was mind-bending and manipulative.”
(Steve Roberts)

“Prominent themes promoted by this school include radical homosexuality, socialism,
pacifism and a consistent hostility toward Western civilization and culture, especially Bib-
lical foundations.” (Jeoffrey Botkin)

6. BUILD ALLEGIANCE TO THE NEW COMMUNITY:

“You could dress just about any way you want. We had almost naked people. It was real
liberal... an awful lot of cursing.” (Mike Oonk, former student)

“The students... say, ‘This is the perfect place. | never want to go home.’ I caught myself
saying that several times.” (Mike Oonk) [See footnote 33]

Indoctrinating students with diverse beliefs, socialist values, utopian dreams, and idealized love
leads to deception, disillusionment, corruption and chaos. But that fits the battle plan for global
transformation just fine. Today’s change agents need chaos and crisis to justify their oppressive
action. Not only does it unravel the old social order, it gives an illusion of newfound freedom —
from family values as well moral restrains.??

“It would be impossible for me to describe to you just how exciting and unusual this educational
adventure is,” said Bill Clinton. [See footnote 33]
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It wasn’t exciting for re-programmed students who returned home. But that problem may soon
be resolved. Through “service-learning” and other long-term re-learning projects, today’s students
can stay rooted in the new environment — even if they sleep at home.

This 1s where we are headed, dear friends! During this last year, three students at a top-rated
high school in California committed suicide — one of the many consequences of today’s emotional
confusion. One evening, as desperate parents met with school officials to seek solutions, a fourth
student attempted suicide at the nearest railroad crossing. He was pulled off the track seconds be-
fore the train thundered down the track.?

Standing Firm in this Social and Spiritual War
The school offered no real solutions. But our God does! Please take these guidelines to heart:

* Pray! For as Jesus said, “...apart from Me you can do nothing.” (John 15:5)

* Prepare yourself. “Be strong in the Lord and in the power of His might. Put on the whole
Armor of God...” Eph. 6:10-11

* Equip your children to discern evil and resist compromise. “Do not be deceived...” 1 Cor.
15:33

e Trust God, not yourself. “O our God... we have no power against this great multitude that

1s coming against us; nor do we know what to do, but our eyes are upon You.” 2 Chron.
20:12

* Inform and warn all who will listen. “I now send you, to open their eyes, in order to turn
them from darkness to light...” Acts 26:17-18

“Thanks be to God, who gives us the victory through our Lord Jesus Christ. Therefore, my be-
loved brethren, be steadfast, immovable, always abounding in the work of the Lord...” 1 Corin-
thians 15:57

“...do not be conformed to this world, but be transformed by the renewing of
your mind, that you may prove what is that good and acceptable and perfect will
of God.” - Romans 12:2

Endnotes:

1 “Marriage and the Family,” The British Humanist Association, 1969. Cited by Dr. Dennis L. Cuddy, The Globalists
(Oklahoma City: Hearthstone Publishing, 2001), p.124.
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LUOTES ON eDUCATION FORE TEANSFORMATION

1. “I have suggested that the textbooks be rewritten in terms of right human relations and not
from the present nationalistic and separative angles... To all of these I would like to add that one
of our immediate educational objectives must be the elimination of the competitive spirit and the
substitution of the cooperative consciousness.”

- Alice Bailey [a leading occultist who influenced Robert Muller, founder of the United Nations World
Core Curriculum], Education in the New Age (Lucis Trust), p.74.

2. “Educational institutions play an important part in most societies as agents of social control,
cultural change, and, not least, social selection.”

- A.H. Halsey, “Education and Social Selection,” Power and Ideology in Education (Oxford University
Press, 1977), p.167.

3. “...since the world to-day is in process of becoming one, and since a major aim of UNESCO
must be to help in the speedy and satisfactory realisation of this process, UNESCO must pay spe-
cial attention to international education - to education as a function of a world society.”

- Julian Huxley [first UNESCO Director-General], UNESCO: Its Purpose and Its Philosophy (Public
Affairs Press, 1947), pp.29-30.

4. “The task of education for the immediate future is to assist in activating an ethic of planetary
sensitivity that will assist us in practicing disciplines that protect us from the allurements of our
morbid commodity culture... We must pass from a human-centred to an earth-centred sense of
reality and value.”

- Budd Hall and Edmund Sullivan [Professors of Transformational Learning], “Transformative Educa-
tion and Environmental Action in the Ecozoic Era,” Empowerment for Sustainable Development (Inter-
national Institute for Sustainable Development, 1995), p.102.

5. “...global education must transcend material, scientific and intellectual achievements and reach
deliberately into the moral and spiritual spheres.”

- Dr. Robert Muller [former UN official and developer of the World Core Curriculum], New Genesis:
Shaping a Global Spirituality (World Happiness and Cooperation, 1982), p.8.

6. “The principle of the oneness of humanity must be wholeheartedly embraced by those in whose
hands the responsibility for decision making rests, and its related tenets - including the concept of
world citizenship - must be propagated through both education systems and the media.”

- Jaime Duhart [representative of the Baha’i International Community], Social Priorities of Civil Soci-
ety: Speeches by Non-Governmental Organizations at the World Summit for Social Development (UN
NGLS, 1996), p.2.
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SOCIAL ENGINEERING FOR
GLOBAL CHANGE

By Carl Teichrib (www.forcingchange.org)

"Fifty years is ample time in which to change a world and its people almost be-
yond recognition. All that is required for the task are a sound knowledge of social
engineering, a clear sight of the intended goal - and power."

- Arthur C. Clarke, Childhood's End. (1)

"A world society cannot be haphazard. Since there are no precedents, its cannot
be traditional at this stage in its development. It can only be deliberative and ex-
perimental, planned and built up with particular objectives and with the aid of all

available knowledge concerning the principles of social organization. Social en-

gineering is a new science."

- Scott Nearing, United World (2)

Without question, one of the greatest tools for social engineering is in the realm of public
education. This is not a blanket statement downplaying the role of education per se, but the
recognition that it performs a special function in creating social change.

Consider this statement from Naresh Singh, a program director at the International Institute
for Sustainable Development (IISD),

"Education has been advanced as significant in bringing about changes in atti-
tudes, behaviour, beliefs and values... In order to redirect behaviour and values
towards institutional change for sustainable development there is a need to inves-
tigate strategic options in relation to educational philosophies, scope for propaga-
tion and adoption, and groups most likely to be susceptible to change." (3)

All of this points to a radical shift now taking place - a shift which emphasizes "global think-
ing" and "planetary norms." According to the IISD literature, "the task of education for the im-
mediate future is to assist in activating an ethic of planetary sensitivity... We must pass from a
human-centred to an earth-centred sense of reality and value." (4)

This "global-shift role" for general education is a foundational platform for UNESCO, the
United Nations Educational, Scientific and Cultural Organisation. The first Director General of
UNESCO, Julian Huxley, clearly laid out UNESCOQ's educational scope,

"In general, Unesco must constantly be testing its policies against the touch-
stone of evolutionary progress. A central conflict of our times is that between na-
tionalism and internationalism, between the concept of many national sovereign-
ties and one world sovereignty...
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The moral of Unesco is clear. The task laid upon it of promoting peace and se-
curity can never be wholly realised through the means assigned to it - education,
science and culture. It must envisage some form of world political unity, whether
through a single world government or otherwise... However, world political unity
is, unfortunately, a remote ideal, and in any case does not fall within the field of
Unesco's competence. This does not mean that Unesco cannot do a great deal
towards promoting peace and security. Specifically, in its educational programme
it can stress the ultimate need for world political unity and familiarise all peoples
with the implications of the transfer of full sovereignty from separate nations to a
world organization." (5)

Back in 1968, UNESCO, along with The Twentieth Century Fund (now called The Century
Foundation) and the Ford Foundation, helped start a new educational body located in Geneva,
Switzerland; the International Baccalaureate Organization.(6)

Originally, the IBO was established to provide a common educational basis for international
students that would be acceptable to universities around the world. With this in mind, IBO cur-
riculum has, for over 35 years, emphasized that its students broaden their understanding of
various cultures, languages, and points of view.

Understanding other's points of view, cultures and languages is, in itself, a noble task - it's
something that | work at pursuing and instilling within my own children and in myself. But un-
derlining IBO's philosophy is something deeper; according to George Walker, the Director
General at IBO, "International education offers people a state of mind: international-
mindedness. You've got to change people's thinking." (7) Hence, "students develop an aware-
ness of moral and ethical issues and a sense of social responsibility... fostered by examining
local and global issues." (8)

In advancing the international-mindedness of IBO, the organization has endorsed the Earth
Charter - an earth-centered declaration which venerates global political-ethical-moral and spiri-
tual unification. Some, such as Mikhail Gorbachev, have gone so far as to compare the Earth
Charter with "those 10 or 15 Commandments which we all know about...those famous testa-
ments..." (9)

Providing the Earth Charter initiative with advanced support, the International Baccalaureate
Organization has agreed to become an Earth Charter partner, along with such groups as the
Association of World Citizens, Friends of the Earth, Global People's Assembly, Rain Forest Ac-
tion Network, the US branch of the United Nations Association, and the World Parliament of
Religions. (10) Furthermore, IBO Deputy Director General, lan Hill, sits on the Earth Charter
Initiative Education Advisory Committee.

Propagating this new global "testament," IBO sought ways to incorporate the Earth Charter
into the following curriculum areas; Theory of Knowledge, Environmental Systems,
Environmental Science, Technology and Social Change, Peace and Conflict Studies, Experi-
mental Science, Philosophy, Geography, History, Math, and the Arts. (11)

None of this would be very remarkable if the IBO were a small entity stuffed somewhere in a
forgotten corner of the world - but it's not. As of 2004, almost 1,300 schools around the globe
were authorized to offer IBO programs - in the United States and Canada, close to 650 schools
were tied to the IBO, with 473 in the US alone. Today the IBO program has expanded its foot-
print: “3,461 schools in 143 countries,” reaching “over 1,049,000 students aged 3 to 19 years.”
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Adding to this, the IBO is linked into a number of United Nations' functions beyond the UN
inspired Earth Charter and UNESCO, where it holds a special consultative status. Examples of
this UN partnering includes: preparatory work for the UN's World Summit on Sustainable De-
velopment, activities within a number of UN International Schools, and involvement with a vari-
ety of United Nations Model programs. (12) Simply put, it's an organization with considerable
"social change" inroads at the local and national levels through its educational programs, and
at the international level as it works with global partners.

Funding for the body also reflects this global-local-global approach. During the month of Oc-
tober, 2003, in a monetary show of support, the US Department of Education awarded the IBO
a grant of $1.17 million. According to the IBO press release, these US taxpayer funds were to
be specifically channeled into setting up IBO programs "in six middle and high school partner-
ships in disadvantaged areas in Massachusetts, New York and Arizona." (13)

Additional funding for the IBO has come from other major national governments, including
the United Kingdom, Japan, and Canada. Monies have also been funneled in through contribu-
tions from the Goldman Sachs Foundation, the Andrew W. Mellon Foundation, the US Agency
for International Development, the Armand Hammer Foundation and the Armand Hammer
United World College, the United Nations International School, the New York Times Founda-
tion, Gulf Canada, the IBM World Trade Organization, and many others. (14)

Progressing the idea of an international educational platform, Professor Azim Naniji, Director
of the Institute of Ismaili Studies, delivered a speech to the International Baccalaureate Or-
ganization on May 5th, 2003, stating that people need to see things in broader terms than just
nation-states and western liberal democracy. Additionally, he stated that when people's relig-
ious beliefs become a vehicle for political and social agendas, it's an abuse of religion. (15)

Somehow | think the irony of this proposition went unnoticed. By endorsing and incorporating
the Earth Charter, the IBO is blatantly pushing a pseudo-religious/spiritual agenda - an interna-
tional social-change concept that is intertwined with global governance aspirations, United
Nations empowerment, and earth-centered religious philosophies. UNESCO itself, as part of
IBO's foundational base, endorses a quasi-religious version of international education through
the work of a former high-ranking UN official, Robert Muller (how deceased).

In 1989, Robert Muller received the UNESCO Peace Education Prize for his work in develop-
ing a World Core Curriculum. Frederico Mayor, the Director-General of UNESCO at the time,
praised Muller as an "innovator in education" and gave accolades for Muller's book New
Genesis: Shaping a Global Spirituality, saying that it "offers the world a blueprint for a new,
spiritual vision of human destiny." (16)

According to New Genesis,

"...humankind is seeking no less than its reunion with the "divine," its transcen-
dence into ever higher forms of life. Hindus call our earth Brahma, or God, for
they rightly see no difference between our earth and the divine. This ancient
simple truth is slowly dawning again upon humanity. Its full flowering will be the
real, great new story of humanity, as we are about to enter our cosmic age and
to become what we were always meant to be: the planet of God." (17)

Predictably, Muller's World Core Curriculum follows this New Genesis -New Age vein. In fact,
Muller's World Core Curriculum is really more of a philosophy of education than an actual cur-
riculum: a philosophy firmly grounded in New Age concepts of man's deification and "Earth
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spirituality." Bridging all of this, Muller explained, "Yes, global education must transcend mate-
rial, scientific and intellectual achievements and reach deliberately into the moral and spiritual
spheres." (18)

According to Muller,

"We must manage our globe so as to permit the endless stream of humans ad-
mitted to the miracle of life to fulfill their lives physically, mental, morally and spiri-
tually as has never been possible before in our entire evolution. Global education
must prepare our children for the coming of an independent...happy planetary
age." (19)

Lucile Green, who was a long-time world government activist and friend of Robert Muller, de-
scribed this new "planetary age" in her memoir, Journey To A Governed World ,

"The most urgent item on the planetary agenda is to set the limits of freedom and
order in supra-national, global affairs. A constitution for the world is needed
which combines the achievements of both hemispheres: that is, constitutional
limitations and a bill of rights from the West and a spacious world-view from the
East." (20)

Another contemporary of Muller, William D. Hitt, wrote in his book The Global Citizen, "As
global citizens, we will need a new type of thinking." (21)

This is the crux of global social change: a "new type of thinking" that bridges international
education, global ethics, world political unity, and the emergence of a "planetary spirituality." It
is the desire to shape and mold man according to man's image. It is the desire to re-cast his-
tory and human endeavor to conform with a centralized-utopian version of a "world society" - a
society shaped by propaganda, planetary-correctness, and a faulty and exalted image of man
and nature. Finally, when contemplating the move towards this world society and the propa-
ganda role of "international education," consider the words of Scott Nearing, an avid socialist
and proponent of world government during the 1940s,

“The conversion of a continent of localists into a continent of nationalists in a
few generations must rank as one of the outstanding achievements of modern
times. Indoctrination works. Human loyalties can be and are speedily shifted by
experience coupled with propaganda.

Worldizing processes are building up a great number and variety of world ex-
periences. Millions of human beings, responding to these experiences, are al-
ready world conscious, world minded and prepared to function as citizens in a
world society. Such human beings have passed through and graduated from the
school of nationalism. They are wordlists. They wait with impatience for the
emergence of a world commonwealth." (22)

As the line between education, "political correctness," and propaganda becomes increasingly
blurred, it is essential that we navigate this global maze with sobriety, clear thinking, and an
understanding of the forces that are shaping our 21st century. FC
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